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Recent education policies focus on inclusion education whereby more children with special needs are being taught in general schools rather than the common special schools (Armstrong, 2016). The purpose of the project is to examine the area of inclusion in terms of how well students with disabilities have been integrated into normal schools, identify how educators have adjusted into teaching students with disabilities. The project report will explain the cooperation between the educators, parents, and therapists in educating the students. The research conducted showed that the inclusion of students with special needs is beneficial to the students without and with special needs in terms of social growth.  This project report also explores how students with special needs fit in the normal school. However, the inclusion of students with special needs is not free of barriers and challenges for the entire school community.


The inclusion of students with disabilities refers to meeting the needs of children with special needs in the mainstream schools whereby these students are educated and socialize with their peers without disabilities. According to Beveridge (2013), participation and inclusion of individuals in societies are important for satisfaction and implementation of Human rights. Various organizations, for instance, The United Nation Convention on the Rights of the Child (UNCRC) support the idea that children with disabilities have a right to acquire education without any discrimination and the institution should accommodate their special needs as well as being included in mainstream education. Traditionally, students with special needs were segregated and acquired their education in special schools which were seen as the most suitable option for educating children with disabilities. It was seen that these students could not benefit from mainstream education. However, this segregation of students with disabilities has been removed. Only a smaller percentage of the student with special needs are attending special schools. Current mainstream schools are very diverse and to cater to the different needs of these students, educators are being trained on how to handle and teach these classes.

Research Methodology
This fieldwork was aimed at studying the reality of inclusion of special needs students into the normal schools based on the point of views of the school community. During the research, six teachers and parents with special needs attending the normal schools participated. Nevertheless, before the study was conducted the principal was approached to grant permission to conduct the research.  Contact was made with the schools and documents explaining the nature and purpose and how the study would be conducted were issued. Voluntary participation in the study was emphasized. Qualitative information gathered to the inclusion of children with special needs in mainstream education based on the viewpoint of the participants from the two public schools selected (Thomas, 2013). Additionally, the research involved interviewing parents with special children integrated into the normal schools and the teacher who was responsible for educating these students. During the research, six parents were selected. The participants were contacted through the school principal as well as educators. It was essential to include the parents plus explain the aim at the content of the research. Confidentiality and privacy of the school ad contributors are upheld in the report. 
Data was collected by interviewing the parents and teachers handling students with special needs. Observation of children with disabilities during the schools’ hours was done. Interviews were conducted in order to attain a clear understanding of the actuality of inclusion of the student with special needs as well as obtain some personal understanding. Moreover, semi-structured interviews were conducted as opposed to structured interviews. This approach was chosen as it provides freedom during the interview for both the interviewees and participants. Additionally, the interviews were conducted on the school premises ad the period of the interview ranged from twenty minutes to thirty minutes. Semi-structured discussion questions were asked o the objectives of the research. Interaction with the student’s guardians was emotional as they were discussing the challenges their children have faced during the inclusion in general schools (Mittler, 2012). Nevertheless, the educators’ information was mainly asked on the provision of special needs of the school and the demand for inclusion learning. The main idea of inclusion education was noted down for further analysis. 
Moreover, observation of students was done during class sessions and after class hours. This helped to get an overview of their daily routine in the school. Additional data was obtained from the focus group I which the participants discussed issues concerning inclusion. A few questionnaires were handed out to the students with the special need to get some insight o how they view this system and how they felt regarding the education they were exposed to.
Data Analysis
The information gathered on the notes take were read ad later arranged according to the themes that raised. In addition, the data were grouped into various topics, for instance, a perception of inclusive education, challenges, and concern as well as benefits of inclusion. Findings made were that it was parents faced a challenge in deciding which school their children were to attend. This decision caused plenty of time for the parents also their child happiness was vital I this decision. Furthermore, both the educators and teachers had the same point of view of what inclusion of the student with special needs meat. According to the data collected, the participants believed that inclusion involved the active participation of students with special needs in the school’s activities not only academic participation but also social participation (Daniels & Garner 2013). 
Another finding acquired is that the school community had a positive attitude regarding the inclusion of a student with special needs. Additionally, parents and teachers agreed the performance was satisfactory. However, they both agreed that the special school was also significant. The main positive outcome of inclusion is indicated by the participants in social awareness as well as the growth of children with disabilities. Some parents stated that learning from their peers beneficial to their children as they would learn a few things the therapist would not teach. Some parents stated that they set their children to mainstream school to learn simple stuff such as playing not necessarily academic stuff. Additionally, the participants stated that social growth was evident I the students as they spent more time with their peers who meat a lot to them. Interaction with non-disabled students, they learned a lot and would also help other disabled students. According to Kraska & Boyle (2014), the inclusion of students with special needs teaches them social skill hence, can easily interact with other individuals.
Challenges that the educator faced during the education of students with students with special needs include a lot of expectation was expected which created a great demand. These demands include great time, dedication and skills and attention. Additionally, the fact that students need to e take care of y their classmates tend to question this friendship. In addition, the information obtained stated that at a tender age the variation is not as clear as possible.  According to Norwich & Koutsouris (2017), at this period they are more likely real friend, however, as they mature their interests vary and the distance between the students may occur. Other participants indicated that they did not know if the students with special needs would consider their peers as real friends. From the questionnaires issued the data indicate that the students liked being part of the mainstream education and interacting with other students. Additionally, the children without disabilities were looking after students with special needs and were including them in their activities. The needs of children with disabilities were being met by the schools in order to advance their academic and social excellence. 

 In summation, from the research made parents and teachers had the same idea of inclusion and saw it as a positive approach in helping the students with disabilities. The study also identified that the students’ needs were met by the school and the teachers were supporting the inclusion of students in the school. During the study challenges faced by inclusive education, despite the fact that the research was small scale, the data obtained was adequate in evaluating inclusion. Additionally, the inclusion of students with special needs not only progress their academic excellence but also their social skill, students are given the same opportunities as their peers without disabilities. Also, a student with special needs seems to appreciate the inclusive education to special schools.
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The bar graph indicates the students’ feeling regarding how well they fit in the schools. Majority of the students felt welcomed and happy being part of the inclusive education.
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The pie chart shows how students with special needs feel about their peers as their friends.
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